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Introduction

Education Law requires boards of education to prepare satisfactory special education
plans every second year from September 1, 2007. The outline of this plan as well as the
format of special education programming is specified in the Part 200 Regulations of the
Commissioner of Education.

The Hannibal Central School District has directed that the district special education plan
be prepared by the chairperson of the Committee on Special Education in collaboration
with the staff of the special education department. The plan shall include:

1.

2.

A description of the nature and scope of the special education
programs and services to the district pupils.

Identification of the number and age span of pupils being served
delineated by disability and recommended setting.

The method used to evaluate the extent to which the objectives of
district special education program have been achieved.

A description of the policies and practices of the Board of Education to
ensure the allocation of appropriated space within the district for
special education programs and also for resident students with
disabilities who attend CiTi special education programs.

A description of the Board of Education plan established to ensure all
instructional materials are available in a usable alternative format.
The estimated budget for the current academic year that will be
required to support this plan.

This plan, if approved, shall be on file in the District Office and shall be available for

public inspection.



I. Description of Scope and Program

Students approved to receive special education services participate in programs
appropriate for their special education needs. Programs for students with disabilities are
operated by the Hannibal Central School district and include classes that provide for
initial instruction, consultation and resource room programs as well as related services,
e.g. speech therapy, occupational therapy, physical therapy, teacher of the deaf services,
and counseling services. Programs for students with intense needs are provided by the
CiTi, formerly known as Oswego County BOCES, on a contractual basis. Students
requiring special education services are entitled to IEP accommodations in all general
education settings, including special areas.

Student placements are available within the following Special Education Continuum of
Services. The services range from least to most restrictive.

Declassification (Transitional) Support Services:
These services are provided to students and the students’ teachers to assist the
students when they are ready to move from special education programs and
services to a full-time general education program. The services offered to the
student may include special education services, behavior intervention services,
counseling or speech and language improvement services. Students who become
declassified may continue to have testing modifications as indicated in their IEPs.
In addition, services may be provided to the student’s general education teachers
in order to assist the students.

A student’s need for declassification support services is determined by the CSE at
the time of a recommendation that a student, who has been receiving special
education, no longer needs such services and can be placed in the general
education program on a full-time basis. Throughout the year that the services are
implemented, progress will be monitored using qualitative and quantitative data.

Related Services:
This includes speech and language therapy, hearing services, vision services,
audiology, psychological services, physical therapy, occupational therapy,
counseling services, music therapy, medical services for diagnostic purposes,
parent counseling and training, school health services, and other appropriate
support services.

Consultant Teacher services:
Direct:
+ Ratio is a caseload of no more than 20 consultant teacher service students to 1
teacher.
+ Push in service in the general education environment for a minimum of 2 hours
weekly. This includes consultation between general and special education
teachers.



+ Students are expected to follow the general education curriculum with minimal
modifications and support (directions clarified and or repeated, extra time allotted
to complete task, redirection, etc.).

Indirect:

+ Service is to be provided a minimum of 2 hours per week.

+ The time allotted for this service can be utilized in a variety of ways. For
example, observing the student while delivering a direct service to another student
in the same classroom, planning and/or creating materials and modifications for
the student and teacher, discussion with the classroom teacher, and providing
service for the individual student.

+ Includes consultation between general and special education teachers (the special
education teacher will assist the general education teacher/special area teachers in
planning and modifying classroom assignments and assisting in the
implementation of strategies to be used).

+ Students are expected to follow the general education curriculum with minimal
modifications and support (directions clarified and or repeated, extra time allotted
to complete task, redirection, etc.).

Integrated Co-Teaching:

+ Delivered in the general education classroom with a minimum of 1 general
education and 1 special education teacher, both providing instruction, to a group
of students with disabilities and without disabilities.

+ Maximum number of students with disabilities in an integrated co-teaching class
is12.

Resource Room Services:
+ Ratio is no more than 5 students to 1 teacher.
+ A minimum of 3 hours per week.
+ Can be integrated or non-integrated
+ Includes pre-, post-, or re-teaching of the general education curriculum to address
specific skill deficits.

Combination Consultant Teacher Services and Resource Services. Students receiving
both consultant teacher services and resource services may be provided a program
including both programs for not less than three hours per week.

15:1 Services:
+ 15 students to 1 teacher.
% Students receiving this service are entitled to no less than the time period of
instruction that is afforded their non-disabled peers.
+ Primary instruction is provided by the special education teacher in the area of
disability.

+ Students requiring this service are working below grade level in their area of
disability and require a high level of adult support and some curriculum
modifications.

+ This instruction may occur in an integrated setting or in the special education
classroom.

12:1:1 Services:
+ 12 students, 1 teacher, 1 teaching assistant.
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Primary instruction is provided by the special education teacher in the area of
disability.

Service can be integrated or non-integrated.

Students requiring this service work well below grade level and require a high
degree of adult support at their instructional level and numerous curriculum
modifications.

The degree of skill deficits exhibited by these students typically effects the
student’s functioning across subject areas, throughout the school day.

12:1:3:1 Services:

*

*
+
*

-

12 students, 1 teacher, 1 teaching assistant for every 3 students in the class
Primary instruction is provided by the special education teacher in the area of
disability.

Service can be integrated or non-integrated.

Students requiring this service work well below grade level and require a high
degree of adult support at their instructional level and numerous curriculum
modifications.

The degree of skill deficits exhibited by these students typically effects the
student’s functioning across subject areas, throughout the school day.

Home or Hospital Instruction:

Children provided home instruction will include those who are homebound or
hospitalized for an extended period of time due to the nature of their disability.
Home or hospital instruction shall be provided for a minimum of five hours per
week at the elementary level and two hours per day at the secondary level.
Instruction in a home or hospital setting is a temporary or short-term placement
except under the most unusual circumstances.

Special Day School Program:

This program is similar to special class placement except that it is in a special
school serving only students with disabilities. Placement in this setting is based
on the severity of the disability. These programs may be provided by a school
district, BOCES, or an approved private school or agency. In this setting, the
child is able to continue to live at home and is transported to and from school on a
daily basis.

Residential Program:

The needs of the child in this setting indicate intensive instructional programming
that cannot be provided within the instructional day. This program involves the
provision of comprehensive services in a residential setting. The State Education
Department will review applications for purposes of excess cost aid
reimbursement for approved residential school placements.

The Hannibal Central School will employ appropriately trained special education staff
members to insure that all special education services, as indicated on the students’ IEPs
are provided. The district shall enter into contractual arrangement with appropriate public
or private service providers whenever there is:
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e Insufficient district staff to provide a particular service or there are insufficient
numbers of students to warrant the employment of additional staff to provide the

particular service.

e The needed service is of a highly specialized or unique nature and the
employment of district staff to provide this service is not feasible.

e The needed service requires specialized facilities or equipment, which are not
available within the district.

When a particular special education service is not available, the district shall make
arrangements to secure the service from CiTi, formerly Oswego County BOCES, a
neighboring public school system, or other appropriate public or private service provider
as directed by the CSE in the form of a recommendation approved by the Board of

Education.

Supplementary Aids and Services
IDEA defines supplementary aids and services as supports that are provided in
regular education classes, other education-related settings and in extracurricular
and nonacademic settings to enable students with disabilities to be educated with
their nondisabled peers to the maximum extent possible. Supplemental Aids and
Services are provided in the least restrictive environment. The IEP must specify
the projected date for initiation of services and the frequency, location and
duration of such service. Students cannot be removed from the general education
setting unless the use of supplementary aids and services cannot be achieved

satisfactorily.

Examples of Supplementary Aids and Services appear below:

Type of Aid or Service

Examples

Collaborative — Adults
working together to
support the student
and each other

\/
\/

\/
\/

\/

Scheduled time for co-planning and team meetings

Instructional arrangements such as co-teaching and Para educator
support

Professional development related to collaboration or co-teaching
Coaching and guided support for team members in the use of
assisted technology

Scheduled opportunities for parental collaboration

All school personnel collaborate in the development and delivery of SAS
(Supplemental Aids and Services)

Instruction-
development and
delivery of instruction
that addresses diverse
learning needs

Modified Curricular goals

Providing alternate ways for students to demonstrate learning
Testing modifications

Alternate materials and/or assistive technology

Instruction on functional skills

Changing method of presentation

Reader services

Research based supplementary materials

Instructional adaptations (pre-teaching, re-teaching, extra examples,
repeating or rephrasing directions, additional time, etc.)

Physical — physical

< 2L 2 222 22 2 2

Furniture arrangement
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Modification or
adaptation of the
environment

Specific seating arrangements

Individualized desk, chair, etc.

Adaptive equipment

Adjustments to sensory input (visual daily schedule or
organizational tools, regulation of sounds, smells, lights, etc.
Environmental aids (acoustics, heating, ventilation, etc.)
Structural aids (wheelchair accessibility, grab-bars, etc.)

Social-Behavioral —
Supports and services
to increase appropriate
behavior and reduce
disruptive or
interfering behavior)

2L 2 2 2 =2 2|2 2 2 2 =2 2

Social skills instruction

Counseling

Peer supports

Individualized behavior support plans
Modification of rules and expectations
Cooperative learning strategies

Least Restrictive Environment/Continuum of Services

(cc) Least restrictive environment means that placement of students with disabilities
in special classes, separate schools or other removal from the regular educational
environment occurs only when the nature or severity of the disability is such that even
with the use of supplementary aids and services, education cannot be satisfactorily
achieved. The placement of an individual student with a disability in the least

restrictive environment shall:

(1) Provide the special education needed by the student

(2) Provide for education of the student to the maximum extent appropriate to
the needs of the student with other students who do not have disabilities; and

(3) Be as close as possible to the student's home

Students will participate in the general classroom program with the necessary use of
supplementary aids and services to the maximum extent possible. A more restrictive
environment will be considered when no educational progress of the student with a
disability or educational harm to other students is demonstrated.




Roles of Special and General Education Teacher in Relation to the Special Education
Student

Consultant Teacher:

+ General Education Teacher Activities — General Education teacher would
provide the core instruction, main planning, grading. Would be in general
education classroom.

+ Special Education Teacher — Program and Test Accommodations, repetition,
clarification. Collecting data, progress monitoring, consult on planning, specific
planning to address special education students’ goals. Would be in general
education classroom.

Characteristics of students requiring Consultant Teacher Services:

+ Mainly work independently on the same grade level curriculum. May work at a
slower pace. May have one or more specific deficit areas. May have a specific
learning style. May require redirection, clarification, refocusing, reteaching.

Data Requirements:

+ LRE/Continuum of Services. Report card grades are borderline failure, lack of
progress over the quarter marking period or regression, independent work
samples and samples of work with support, specific to area of disability or
subject, standardized tests, academic considerations, student learning rate, social
considerations and management

Integrated Co-Teaching:

+ General Education Teacher and Special Education Teacher are
interchangeable...casual observer would not be able to identify teacher
specialization. Common planning, both would grade using a collaborative
model, both would provide instruction. Test accommodations, program
modifications would be provided by both. Students might be grouped by ability,
skill or need. Both would be in general education classroom. Both should
attend CSE planning meetings.

Characteristics of students requiring Integrated Co-Teaching Services:

+ Students not as independent as consultant student. Benefit from both types of
teaching. Student was not successful with consultant teacher service, did not
make adequate progress. Heterogeneous grouping to allow students to benefit
from higher skilled peers. Intensive AIS students benefit from inclusion in
classes with the special education teacher.

Data Requirements:

+ LRE/Continuum of Services. Report card grades are borderline failure, lack of
progress over the quarter marking period or regression, independent work
samples and samples of work with support, specific to area of disability or
subject, standardized tests, academic considerations, student learning rate, social
considerations and management.



Special Class:
+ No general education teacher in special classroom. Special education teacher is

responsible for planning, instruction and grading. Special education teacher
consults with general education teacher in order to facilitate alignment of
curriculum. More likely to occur in special class in separate location. lIdentified

students only.
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District Special Education Programs and Services

The following depicts programs and services currently existing

in the Hannibal School District:

Fairley Elementary District-wide
7 Special Education Teachers 2 Speech Language Pathologists
6 SE Teaching Assistants 1Teacher of Speech & Hearing Handicapped

1 School Psychologist
Paraprofessional

student needs

staff dependent upon

Kenney Middle School High School
7 Special Education Teachers 5 Special Education Teachers
3 SE Teaching Assistants 4 SE Teaching Assistants
1 School Psychologist 1 School Psychologist

Paraprofessional staff dependent upon

student needs

Paraprofessional staff dependent upon student
needs

Speech and Language Service
Characteristics of student:

*

Students who have difficulty comprehending and communicating in the
classroom along the general education curriculum without support in the
following areas:

Semantics, Syntax, Pragmatics, Articulation, Fluency/voice

The roles and the responsibilities of the speech therapist:

*

Provide necessary speech-language support to students to help them
become successful in the classroom.

+ Provide classroom teachers and staff with information, strategies,

FEEEFEEE ¢

materials and educational support.

RS Log (Medicaid)

Student assessments including Annual Reviews, Re-Evaluations, new
referrals.

Parent communication

Contact log updates

Collaboration with teachers and parents

Update goals quarterly

BST, Tier 111 —when applicable

Attend CSE meetings

Completion of IEP for Sl students and related service information when
applicable.

How is the decision made to treat in class or out of class?

*
*

The attempt will be made {in all cases} to provide services within the least
restrictive environment

If the students’ disability continues to impact educational growth, the level
of services will increase in order to meet the students’ individual needs

How is the number of sessions determined?
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+ The number of sessions will be determined by the student’s level of
severity and need for support to be successful in the classroom

School Psychologist:

*
*

Consult and collaborate with school staff, parents, and community agencies
regarding the mental health, behavioral, and educational needs of students
Serve as a member of building Student Support Team to:
= Design and implement academic and behavioral interventions and data
collection tools in accordance with the Response-to-Intervention (RTI)
model adopted by the Hannibal School District
= Monitor and facilitate data collection
= Monitor intervention efficacy
= Administer Curriculum Based Measurements (CBM)
= Administer behavioral observations
= Ensure post-intervention follow-up with the Building Support Team
Conduct psycho-educational and behavioral assessments of students referred to
the Committee on Special Education as part of a multidisciplinary team. Present
evaluation results, other pertinent information, and recommendations to the
Committee on Special Education in the development of an IEP or 504 plan
Direct the activities related to educational programming for students requiring
Special Education and/or Related Services.
Ensure compliance with New York State regulations regarding students with
disabilities
Consult with:
Special and General Education Teachers, Teaching Assistants, School
Monitors, Related Service Providers, Administrators, Parents
Provide counseling in individual or group settings to students with a disability as
indicated on their IEP or 504 plan to address those personal, social, or emotional
issues that impact education
Provide short-term direct and indirect counseling for general education students
whose emotional or behavioral functioning interferes with school success
Serve as a member of the district crisis response team
Serve as required member of CSE and a member of the 504 planning committee
as appointed by the Board of Education. The School Psychologist may chair
subcommittee meetings
Maintain psychological files
Attend professional development conferences and training workshops to expand
professional knowledge and growth
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Occupational Therapy:
Characteristics of student:

*

*

Student has an individualized education program (IEP) or 504 Accommodation
Plan, which designates the provision of occupational therapy services based on

team decision.

Student requires purposeful, goal-directed, age appropriate activities to improve
function in the educational environment. The student’s abilities may be limited
by difficulties in one or more of the following areas:

Postural stability, Fine motor skills, Visual perception and visual motor
integration, Activities of daily living, Motor planning, Coordination,
Sensory processing, Self-help activities, Social and play activities, Ocular
motor efficiency, Muscle strength, Reflex integration, Bilateral
coordination, Laterality, Transitions or establishing routines, Need for
environmental adaptations, Need for assistive technology.

Roles and Responsibilities of Occupational Therapists:

*
+

Participate as part of building level instructional support team as requested by the
team

Provide occupational therapy screening and/or evaluation to determine need or
lack thereof for occupational therapy services, or to make recommendations for
environmental modifications (e.g. Swiss disc, pencil grip, inclined writing
surface)

Participate as member of Committee on Special Education team involved in the
creation, modification, or review of the individualized education program (IEP) or
Section 504 Accommodation Plan for any student receiving occupational therapy
evaluation, consultation, or direct service.

Fulfill documentation requirements per district, state, and/or federal regulations.
Including attendance, quarterly reports, annual reviews, re-evaluations, and
correspondence with other health professionals (e.g. developmental optometrist),
school personnel, and parents/caregivers

Provide developmentally appropriate individual and group direct treatment as
outlined in the IEP or 504 plans.

Travel between schools to provide occupational therapy to students who have
been identified to require OT

Generate and supervise sensory diets

Location of Occupational Therapy Intervention Services:

Occupational therapy takes place where the child receives education. Appropriate
intervention may be provided in the classroom, hallway, gym, playground,
lunchroom, bathroom, or in a separate therapy room. If classroom activities can
be modified to address occupational therapy goals, treatment may be provided
within the natural context (e.g. the classroom, music room, and cafeteria). If the
natural environment does not allow for therapeutic interventions, occupational
therapy services may be provided in a separate location.

Frequency and Duration of Occupational Therapy Intervention Services:

The frequency and duration of occupational therapy sessions is determined by the
IEP or 504 team based on student need.
13



Physical Therapy:
The characteristics of students receiving physical therapy:
+ Student has an Individualized Education Program (IEP) or 504 plan which
designates the provision of physical therapy services based on team decision.
+ Student requires purposeful, goal-directed activities to improve function in the
educational environment. Function may be limited by difficulties in any of
the following areas:
Motor planning, Sensorimotor coordination, Posture, Balance,
Functional Mobility, Accessibility, Environmental adaptations, Use of
assistive devices.

The roles and responsibilities of the physical therapists:

+ Participate as member of the Committee on Special Education team involved
in the creation, modification, or review of the Individualized Education
Program (IEP) or 504 accommodation plans for any student receiving physical
therapy evaluation, consultation, or direct services.

+ Provide physical therapy screening and/or evaluation to determine need or
lack thereof for physical therapy services needed to access the curriculum.

+ Provide direct physical therapy services to address physical function of gross
motor skills and independence in various settings using manual techniques,
exercises, and sensory processing activities to maintain, improve, and restore
function in the school setting.

+ Communication and collaboration as appropriate with other members of the
team, including parents, as well as with appropriate medical providers.

+ Fulfill documentation requirements per district, state, and/or federal
regulations. Including attendance, quarterly reports, annual reviews, re-
evaluations, and correspondence with other health professionals (e.g.
developmental optometrist), school personnel, and parents/caregiver

Location of Physical Therapy Services:
Physical Therapy is typically provided outside of the classrooms. Physical
Therapy services are provided in the area in which gross motor activities are
encountered i.e., hallways, stairs, the gym, the playground, the therapy room,
and in other areas where gross motor activities are performed. The nature of
the service necessitates the use of open spaces to allow for gross movements
with student safety kept in mind. Physical therapy may be provided in the
classroom, but these circumstances are more limited likely used only in
situations where environmental adaptations may be needed. However, each
initial Physical Therapy Evaluation includes classroom observations as part of
the necessary data collection process.

Frequency and Duration of Physical Therapy Services:
The number of physical therapy sessions is determined by the IEP team
largely in consideration of information provided by the physical therapy
evaluation. Determination of the frequency of services includes student safety
issues based on specific gross motor impairments and the degree in which
physical therapy intervention will positively address those impairments.
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Contracted Services:
The district contracts with Special Programs Inc/315 Therapy PLLC for services
not available within district. Those services include occupational and physical
therapy.

CiTi Special Education Programs and Services:
The district contracts with CiTi for services not available within district. Those
services include specialized special class services, pre-vocational and vocational
services and itinerant related services.

Present Status of Programs:
The district is able to provide for all students aged 3-21 with disabilities.
Preschool special education programs provided for by Oswego County
sufficiently meet the requests for placement made by the CPSE. The
recommendations made by the CSE and approved by the Board of Education have
been effective. There are no known inadequate programs, services or facilities.

Transportation:

We presently transport to various CiTi BOCES sites, in addition to the three
buildings comprising the Hannibal Central School District.
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I1. Number of Students with Disabilities Served

Pupil Placement Information

Total students in programming as of August 2023 192
Total students in district programming 178
Total students in off-campus programming 14

Number of students identified by classification

Autistic

Learning Disabled
Speech Impaired
Intellectually Disabled
Multiply Handicapped
Emotionally Disabled
Orthopedically Impaired
Hearing Impairment
Deaf

Traumatic Brain Injury
Other Health Impaired

Visually Impaired

16

16

53

72

21

48



I11. Evaluations of Achievement of Program Objectives

In an effort to support the New York State Standards, more emphasis will be placed on
student outcomes. Students with disabilities, unless designated as a student taking the
New York State Alternate Assessment, will participate in all state assessments, currently
grades 3-8 and high school Regents Examinations. To the maximum extent possible,
students with disabilities will participate in the local assessments at the appropriate grade
level.

The building administrators and the Director of Pupil Personnel Services are jointly
responsible for staff evaluations. These evaluations take place on an annual basis.

Each individual student’s special education program is reviewed annually by the
Committee on Special Education. The classroom teacher attends the meetings in which
the student’s progress is discussed. When reviewing the IEP, progress made towards
individual student goals is evaluated. The parents and students, where appropriate and
required by law, are an integral part of this evaluation.

The goals of the IEP focus on the development of the students’ skills in the following
areas: educational achievement, social-emotional development, physical development
and management needs within the least restrictive environment. These goals are
developed at the initial or annual review meeting for each student.

The evaluation criteria for the students’ programs include the degree to which the IEP
goals, established at the initial or annual review, were achieved. The appropriateness of
methods, materials and teaching strategies used to accommodate the students’ individual
learning style will be addressed. Diploma options are discussed at all meetings for
secondary students, beginning at the annual review in their eighth grade year.

In addition to the annual review, each student with a disability has a thorough re-
evaluation every three years. This evaluation shall be sufficient to determine the pupil’s
individual needs and continuing eligibility for special education. When deemed
necessary, a complete psychoeducational assessment will be included.
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IV. Description of Policies and Practices to Ensure Appropriate Space for Programs

Each building within the district provides space for special education programs based on
the number of students who need services. Cooperative planning at the administrative
level along with individual problem- solving strategies at the building level has allowed
us to develop appropriate solutions regarding space needs. This is further facilitated by
legislation concerning the location of delivery of special education services already
discussed.

Currently, a vast majority of students with disabilities are served within the general
education classrooms by rotating special education teachers into the general education
classrooms. The seven self-contained special education classrooms within the district are
housed in full sized classrooms. Two are located at the elementary school, three at the
middle school and two at the High School. In other locations, special education teachers,
speech therapists and teaching assistants share classrooms and/or office space and
provide small group instruction to students on a per period basis in the full sized
classrooms.

Hannibal Central Schools Pupil Personnel Office arranges for the pre-school special
education services to pre-school students with disabilities living within the district. On
occasion, students may have a lapse in time between the designation as a student
requiring services and the availability of those services, necessitating a waiting list. The
CPSE continues to strive for arranging for needed services to preschool students with
disabilities in the least restrictive environment and as expediently as possible.
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V. Alternative Format Procedures

In accordance with Chapter 377 of the Laws of 2001 and amendments to Section 200.2 of
the Regulations of the Commissioner, the District has implemented procedures to ensure
that every student with a disability who needs his or her instructional materials available
in an alternative format will receive those materials at the same time that they are
available to non-disabled students.

* Alternative format is defined as any medium or format for presentation of instructional
or assessment materials, other than traditional print materials, that are needed as an
accommodation for a student with a disability. Examples may include, but are not limited
to Braille, large print, open and closed caption, audio or electronic file.

* The need for alternative format materials will be determined by the Committee on
Special Education and will be specified in the student’s IEP or 504 plan.

* Special education teachers will collaborate with school personnel, the building
administration and/or the CSE chairperson to obtain alternative format materials,
including state assessments.

* Material in alternative formats will be planned for and ordered in time to ensure that
they will be available at the same time as regular format materials are provided to other
students.
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V1. Budget

Eligibility Standard - Fiscal Year 2022-2023 - LEA Effort - Budgeted Amounts

2022-2023 Budget

Object Description Code Code 2 Local State State and Local
; ; q $
Special Education Fringes A9098.0 $ 650,570.00 518,049.00 $ 1,168,619.00
. . . $
Special Education Inst Salaries A2250.15 $ 1,245,060.00 991,440.00 $ 2,236,500.00
Special Education Non Inst $
Sl A2250.16 $ 103,546.00 82,454.00 $ 186,000.00
. . . $
Special Education Equipment A2250.2 $ 5,567.00 4,433.00 $ 10,000.00
. . $
Special Education Contractual A2250.4 $ 111,952.00 89.148.00 $ 201,100.00
. . . $
Special Education Supplies A2250.45 $ 5,344.00 4.256.00 $ 9,600.00
- $
Spec Ed Tuition - Other A2250.472 $ 111,340.00 88,660.00 $ 200,000.00
Special Education BOCES $
Services A2250.49 $ 1,180,204.00 939,796.00 $ 2,120,000.00
Summer Handicapped BOCES $
Services F2253.49 $ 18,984.00 75.934.00 $ 94,918.00
Summer Handicapped Tran Non $
Inst Salaries F5511.16 $ 1,691.00 6,766.00 $ 8,457.00
Summer Handicapped Trans $
Contractual F5511.4 $ 1,147.00 4 eg5 00 $ 5,735.00
Summer Handicapped Trans $
Fringes F5511.8 $ 434.00 1.734.00 $ 2,168.00
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
Grand Totals $ 3,435,839.00 $ 6,243,097.00
Per Capita
Amounts 16,678.83 $ 30,306.30
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Reference Materials

Committee Meeting Protocol

Program/Curriculum Modifications

Support for School Personne

Test Accommodation Protocol

504 Committee Protocol
Medicaid Compliance Plan
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Committee Meeting Protocol

*

*

Staff requesting the meeting will forward students’ names and reason for meeting
to the building psychologists. Special Education Teachers will make
arrangements for the general education teachers required at the meetings.
Each psychologist will give the special education secretary a list of students who
need meetings, what type of meeting, what times the meetings are to occur, and
which staff should attend. The dates for the meetings are pre-selected at the start
of the school year for each building.
The special education secretary will create agendas based on the school
psychologists’ lists. The agenda will then be forwarded to the building principal
and the special education teams for the buildings. If a particular staff member
does not service the student, then there is no need for that person to attend the
meeting. Special circumstances will be identified for those staff members.
The special education secretary will send out letters to the parents and write up
the contact logs for each student. A draft IEP will be opened at that time.
In addition to the written invitation to the parents, up to two phone calls will be
made to remind parents of the meeting.
= |f the meeting is an initial review, the school psychologist will discuss the
findings of the multi-disciplinary evaluation with the parents and notify
them of the meeting.
= |f the meeting is an annual review, the special education teacher will
notify the parent of the meeting during the telephone call or meeting to let
the parent know what the recommendations for the meeting will be. If the
special education teacher is reporting for the team, enough time must be
given so that the parent has the opportunity to contact any member of the
team with questions or concerns.
= For 504 meetings, the staff member who is responsible for the service
provided will call the parent to provide information concerning the
recommendations to the committee.
Special Education staff and related service providers are expected to enter |EP
data, including recommendations prior to the CSE meeting. That information
should be available to other members of the team prior to the meeting to ensure
time for discussion in the case of conflicting information or recommendations.
Service providers need to resolve conflicts in recommendations within their teams
prior to CSE or 504 meetings.
Recommendations that vary from the LRE or district procedures need to be
discussed with the CSE Chairperson prior to CSE meetings or 504 Meetings.
This will avoid having to have a tabled meeting to gather additional data.
If a recommendation includes a recommendation for a new evaluation or CiTi
service, the staff member making that recommendation needs to complete any
required application prior to the meeting and have that application ready at the
meeting. If parent consent is required, it is the responsibility of the staff member
making that recommendation to have the consent form at the meeting for the
parent signature should the evaluation or service be the recommendation
approved.
Extended School Year recommendations need to be made by April. The protocol
substantiating regression needs to be submitted at the time of the meeting.
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Program/Curriculum Modifications

Examples of Modifications

Access to Resource Room

-Students that need flexible resources scheduling
throughout the school day
-5 x weekly throughout the school day

Accommodations for
Braille Materials

-Visually Impaired

Additional Set of Books

- ADD, ADHD: Leave a set at home

Additional Time to
Complete Tasks

- Students with processing difficulty, attention
difficulties

- Frequency, Period, Duration based on individual
needs as per Psych Evaluation

Allow the use of Computer

-Disability with written expression, dysgraphia, or
fine motor skills

Behavior Modification Plan

-Based on IEP Team decisions

Check for Understanding

- Students that have difficulty attending to
information

Communication with
Parent/Guardian

-At parent request

Copy of Class Notes

-difficulty attending and writing notes (students with
dysgraphia)

-Visual processing difficulties based on Psych
Evaluation

Daily Living Skills
Curriculum

-Based on Level 1 Assessment and ability as per
Psych Evaluation

FM Systems

-Auditory processing and attention difficulties based
on audiologist report

Frequent Breaks

-ADHD, ADD based on Psych Evaluation and teacher
observations

Interpreter

-English Second Language and Hearing Impaired

Large Print Material

-Visually Impaired Classification

Limit Transitions

-Difficulty transitioning, requires structured activities

Math Aid

-Learning Disabled in Math

Minimal Distractions

-Difficulty with stimuli

Modified Curriculum

-Based on cognitive functioning that deters the
student from general education curriculum

Modified Grading

-Reserved for students receiving modified curriculum

Modified Homework
Assignments

-Students that require additional time for processing

None Required

-Student does not need Program Modifications

Positive Reinforcement
Plan

-Student that requires for extrinsic motivation to meet
behavior or performance requirements

Preferential Seating

-Students with auditory, visual, behavioral and
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attention difficulties based on classroom observations

Pre-teaching and Re-
teaching of Materials

-Students with processing difficulties and limited
cognitive functioning as per Psych Eval

Refocusing and Redirection

-Students with behavioral and attention difficulties
based on classroom observations

Repeat and Rephrase
Directions

- Students with auditory, visual, behavioral and
attention difficulties based on classroom observations
and cognitive ability

Sensory Diet

-Students with sensory, fine and gross motor
difficulties as per an Occupational Therapist Eval

Single Step Directions

-Students with short term memory and processing
difficulties

Small Group Instruction

-Special Education teacher provides instruction within
the general education classroom setting.

Support for School
Personnel

-The special educators, general education teachers and
other staff involved with students with disabilities
may require assistance to meet their unique needs

Use of Calculator

-Students with math learning disability based on
curriculum and student needs

Use of graph
paper/charts/visual cues

-Based on student needs

Use of Kurzweil

-Student with reading disability

Use of word processor

- Disability with written expression, dysgraphia, or
fine motor skills

Wait time

-Type and duration should be included in notation

Waive cursive writing

- Student with dysgraphia, or fine motor skills

Wheelchair space
requirements

-As needed

Word Bank/Work Box

-Student with memory difficulty

* Requires Full CSE Meeting
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Support for School Personnel

Special Education teachers will consult with Regular education teachers regarding the
students in their class who receive special education or 504 services.

The information will include:

Special education students in their class
Areas of disability for each student
Special programs for each student
Testing modifications for each student
Program modifications for each student
Each student’s special education teacher

AN N N NN

Special educator checklist

v Consult individual teacher on the contents of the student IEP.

v Have teacher sign sheet indicating they have been consulted.

v Document teacher consultation in each student’s IEP contact log

v Provide re-consultation as often as needed (per request, after CSE, etc...)

v If IEP or other confidential documents are provided to the teacher, they are
returned to the special education teacher to be destroyed at the end of the school
year or upon expiration.

Optional
Give out folder containing student information.
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Test Accommodation Protocol (Secondary)

When you have a test, quiz or any assignment (assessment) that will be assigned a grade,
utilize the test (accommodation) procedure at the grade level assigned. The faculty room
or Learning Center calendar allows you to schedule your class for testing
accommodations. There is a staff person scheduled to be responsible for administering
testing accommaodations. It is essential for optimal administration to have no more than
two tests scheduled per period.

Teachers will distribute the test accommodations signature sheets to the students.
(Check your mailbox)

1. High School students will sign their test accommodation sheets at the location that the
test is administered. Middle School Students will take the signature sheets with them to
test accommodations.  After they have finished their test, they will return the sheets to
their teacher. (Teachers will maintain custody of these sheets.)

2. Students who receive accommodations in class will also sign and return the sheets to
their teacher.

*All students who receive test accommodations do not necessarily have to leave the
classroom. "Location with minimal distraction™ means that they take their test in an area
that has minimal distractions. This can mean right in their classroom or this can mean a
separate location. Students who have separate location as an accommodation must leave
the classroom. In addition, some students only receive "directions simplified" or
"extended time", which can be done right in class. If specified on the IEP, students may
begin testing in the classroom and move to a designated location following the
conclusion of the standard testing time, according to specifications that are part of the
IEP.

3. If a student refuses test accommodations they are asked to sign the sheet that indicates
that they refused.

Suggestions:
+ Make numerous copies of the test accommodations signature sheet.
+ Keep all the sheets in a folder clipped together by class. This will make them
easy to locate and hand out.
+ Know your students' test accommaodations.
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Test Accommodation Protocol (Elementary)

When you have a test, quiz or any assignment (assessment) (work) that will be assigned a
grade, utilize the following test accommodation procedures:

*All students who receive test accommodations do not necessarily have to leave the
classroom. "Location with minimal distraction™ means that they take their test in an area
that has minimal distractions. This can mean right in their classroom or this can mean a
separate location. Students who have separate location as an accommodation must leave
the classroom. Also some students only receive "directions simplified" or "extended
time", which can be done right in class. If specified on the IEP, students may begin
testing in the classroom and move to a designated location following the conclusion of
the standard testing time, according to specifications that are part of the 1EP.

+ General Education teacher, special education teacher and principal will work
together to ensure implementation of test accommodation procedures. The
general education teacher, special education teacher and principal will also work
together to ensure implementation of accommodation procedures for work that
will be assigned a grade.

List of students requiring testing accommaodations is examined prior to testing (for
state tests approximately 2 weeks, local tests and assignments may be less).
Determine number of adults and locations required. Adults are assigned a
location and students for accommodations.

Each adult is advised of assigned students requiring accommodations and those
accommodations.

Accommodations and administration procedures are reviewed among general and
special educators on each day of test.

- + + ¥
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504 Committee Protocol

1.

w

o

10.

11.

Students with medical issues may be referred upon receipt of medical
documentation or following a finding of ineligible for IEP services.

A 504 referral needs to be completed by staff in the building in which the
student attends.

Medical documentation needs to accompany the referral.

Referrals and medical documentation are forwarded to the Pupil Personnel
Office.

Parent Due Process, referral and consent forms are sent to parents.

Once received, a 504 meeting can be scheduled for those who were the
subject of comprehensive evaluations or additional evaluations can be
scheduled for students who need them.

Pupil Personnel office schedules initial 504 meetings and invites
appropriate committee members.

Drafts are opened in Frontline upon receipt of consent.

Assigned staff input 504 data including recommendations prior to the
meeting and in enough time to discuss with other staff in the case of
conflict.

Recommendations, including test accommaodations, need to be
substantiated by the data presented.

504 Plans are reviewed annually.
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HANNIBAL CENTRAL SCHOOL DISTRICT
MEDICAID COMPLIANCE PLAN
. Written policies and procedures, including code of conduct, how to report

Individual service providers are responsible for documentation of the service
provided to students qualifying for their services.

All scheduled meetings with students will be documented in the RS Log of
Frontline. Student attendance is recorded in addition to the reason for therapist
and student absences. There is an account of all scheduled days of service.

Providers are responsible for quarterly progress reports via IEP goal progress
reports via Frontline.

Annual review reports will be processed into the Decisions Based On section of
Frontline.

Employee designated as compliance program head- report periodically
“directly to governing body” on compliance activities

The Medicaid Compliance Officer will provide the Board of Education an annual
report concerning compliance and non-compliance in Medicaid programming.

. Training of everyone on compliance, including orientation for new governing
body member-School Board

The Medicaid Compliance Officer will meet with Medicaid Service Providers
twice annually, in September and June, to review the Medicaid Compliance Plan
and make any needed adjustments.

Communication lines to compliance officer, including anonymous and
confidential reporting.

Hannibal Central School District employees may report non-compliance issues to
the Medicaid Compliance officer during face to face meetings, via telephone
conversation, in written memo form or in the form of email. These
communications will be held confidential between the employee and the Medicaid
Compliance Officer. Employees reporting in writing need not sign or indicate in
any other way their identities.

Should the non-compliance involve the Medicaid Compliance Officer, reports
should be directed in the same manner listed above to the Assistant Medicaid
Compliance Officer.

Discipline for failure to report suspected problems, permitting non-
compliant behavior.

Disciplinary procedures per the Hannibal Faculty Association contract will be
implemented.

Routine identification of compliance risk areas, including internal audit and
appropriate external audit
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June and September reviews of the Medicaid Compliance plan will be conducted
by the Medicaid Compliance Officer and Medicaid Service Providers will identify
areas of potential compliance risk, compliance risk and solutions to those issues.
Meeting minutes will be maintained to record those issues and solutions.
Documentation efforts will be adjusted accordingly.

. System for responding to compliance issues as they are raised; correcting
such problems promptly and thoroughly, and identifying and reporting
compliance issues to government; refunding overpayments

Medicaid Compliance Officer will promptly (within 5 school days) investigate
any reports of noncompliance.

Noncompliance issues will be brought into compliance via a meeting of the
Medicaid Compliance Officer and the Medicaid Service Providers (within 5
school days). Additional sources will be consulted as needed.

If instances of Medicaid non-compliance are identified, then the Medicaid
Compliance Officer will immediately contact the appropriate governing body to
report (Office of Medicaid Inspector General) said non-compliance.

The Hannibal Central School District will repay any overpayments made to the
district by Medicaid upon receipt of notification from the governing body.

Non-retaliation policy

If a Hannibal Central School District employee identifies an area of non-
compliance or fraud, that person is assured that he or she is able to report
appropriately without fear of retaliation.

If a Hannibal Central School District employee responsible for Medicaid
documentation identifies an inadvertent error in documentation, and subsequently
reports that upon discovery, no disciplinary action will be taken against that
employee.
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Forms

504 Referral

Referral to Committee on Special Education
IEP Compliance Checklist

Extended School Year Regression Protocol
Special Education Flow of Information Chart
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HANNIBAL CENTRAL SCHOOL DISTRICT

Joseph Musa, Director of Pupil Personnel Services

953 Auburn St, Hannibal, New York 13074
Telephone (315) 564-8100
Fax (315) 564-7285

504 Referral

Name:

School Building:

Parent Names:

DOB:

Teacher/Grade:

Address:

Initial IST Date:

(Minutes Attached)

Areas of Screening Requested:
___Occupational Therapy
___Physical Therapy
___Speech/Language Therapy
__Counseling

Parent Contact yes no
Parent Agreement yes no

Evaluator Screening Instrument

Date Results/Recommendations

Is further testing being recommended?

Area of testing:

Administrator Signature

Date
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HANNIBAL CENTRAL SCHOOL DISTRICT

953 Auburn St, Hannibal, New York 13074
Telephone (315) 564-8100
Fax (315) 564-7285

REFERRAL TO COMMITTEE ON SPECIAL EDUCATION

Date of Referral Referred by:
Building Principal Date
Received by CSE Chairperson Date

Student Data

Student Name: Date of Birth:

Parent/Guardian: Phone: (Home)
(Work)

Address:

Current Grade: Building: Teacher:

1. Please state specific reasons for student’s referral to the CSE.

2. Interventions must have taken place prior to this referral through the school
based intervention team:
Tier | Interventions
High quality, research based instruction and behavioral supports provided for all
students in general education with ongoing assessments and variety of teaching
modalities. Remedial instruction and group intervention within general education must
be provided.(Minimum 4 week interventions)

Intervention: (baseline levels by Frequency | Duration | Post Outcome Data
date) (by date)
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Tier Il Interventions

Research based, intensive remediation services (AlS) accommaodations, alternative

strategies and/or additional services targeted to their identified individual needs which

fall under general education supports. (Minimum 6 week interventions)

Intervention: (baseline levels by
date)

Frequency

Duration

Post Outcome Data
(by date)

Tier 111 Interventions

For students who continue low achievement and/or insufficient response to interventions

at Tiers 1 and 2. Tier Three provides: (a) increased time for interventions, (b) smaller

group size, (c) more frequent, ongoing progress monitoring, and (d) an increased

duration as determined by a student’s individual needs. This represents an intensive

level of daily support in the general education setting or pull out. (Minimum 6 weeks or

more).

Intervention: (baseline levels by
date)

Frequency

Duration

Post Outcome Data
(by date)
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Tier IV
For students who continue low achievement and insufficient response to Tiers 1 — 3 and
referred to Special Education for Multidisciplinary Evaluation with all documentation of
previous tiers, assessment and progress monitoring data to determine eligibility for direct
special education services. Direct instruction, test accommodations and all requirements
under Part 200 of the Commissioner’s Regulations will apply.

For Consideration by the Committee on Special Education the following must be
included with this referral: student’s report cards, records of test data and any other
information on which this referral is based:

FOR CSE USE ONLY
Requests made for the following tests:

Psychological Eval. Date:
Speech/Language Eval. Date:
Academic Evaluation Date:
Medical Health Records Date:
Occupational Therapy Date:
Physical Therapy Date:
Counseling Evaluation Date:
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IEP Compliance Checklist
The following items were discussed and the sections of the IEP modified appropriately
[] Supplementary Aids and Services that may be appropriate for the student.

[] Program modifications that may be appropriate for the student with consultation by
the general education representative.

[ ] Support for School Personnel is designed as appropriate for the student.
[] The extent to which a student is able to participate in general education curriculum is
fully discussed. Areas of nonparticipation and the reason for nonparticipation are

documented in the IEP.

[_] The extent to which the disability affects the student’s involvement and progress in
the general education curriculum is addressed and completed in the IEP.

[ ] Documentation that students are placed in special classes or removed from the
general environment only when the nature or severity of their disabilities, with the use of
supplementary aids and services, cannot be achieved satisfactorily. The student and
family may self-select programs based on informed consent.

[[] The transition plan is made part of the IEP and is fully completed for students age 15
and older. It is based on the Level | assessment administered in Grade 7 and updated
annually.

[] Strengths/evaluations

[] Behavior

[ ] Communication

[] Assistive Technology

[ ] Least Restrictive Environment

[] Limited English Proficiency

[] Sensory Disorders

CSE or SubCSE Chairperson
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Student Name:

Grade:

Building: Date of Birth:
EXTENDED SCHOOL YEAR REGRESSION PROTOCOL*
READING:
Instrument Used Days missing instruction
Date Administered | Score Date Administered | Score Date Administered | Score
MATHEMATICS:
Instrument Used Days missing instruction
Date Administered | Score Date Administered | Score Date Administered | Score
WRITTEN EXPRESSION:
Instrument Used Days missing instruction
Date Administered | Score Date Administered Score Date Administered | Score

*Lapse in instruction is recommended to be of at least five days duration. The area of suspected regression is measured prior to the
lapse and the first day of reinstruction. The skill area is measured again after five days of re-instruction. If the skill area has not
returned to the level achieved prior to the lapse after five days of re-instruction, regression is demonstrated. Submit this form for two

extended period breaks in instruction, e.g. Christmas break and February break.
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The Go-To Special Education Flow of Information

A

Director of Pupil Personnel Services

> |Building Principal
Speech Therapis Special Education Teacher Teacher of the Deaf

A

Occupational Therapist Physical Therapist

A

y
Teaching Assistant

!

Teacher Aide]
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